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1 Assistant Professor, Department of Nutrition Sciences, Drexel University, Philadelphia, PA

2 Assistant Professor, Dietetics, Food & Nutrition Program, Lehman College, Bronx, NY

Participants will be able to:

1. Describe the purpose of using posters to present research and 
innovative programs

2. Name 5 do’s and 5 don’ts of poster design

3. Identify 3 non-visual components of a good poster presentation

the poster 
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1 Filling the Gap
What is the significant gap in knowledge that 

your research addresses?

2Innovative Methods
Are you employing innovative research 

methods? What are they?

3 Next Steps
Will your findings inform future interventions, 

programs, or dissemination strategies?

Consider your audience
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Poster size and specs

3/23/17 

 
 

GUIDELINES FOR POSTER 
PRESENTATIONS 

 
Poster presentations are informal visua l and verbal exchanges between the presenter and the browsing 
audience.  At least one of the presenters should be present during the period specified in your confirmation 
letter.  SNEB recommends that poster presenters traveling via air carry materials for their presentations on 
the plane. 
 
DIMENSIONS: 
Each presenter is assigned a 4 feet (height) by 8 feet (width) poster board.  It is a freestanding board with a 
cork-style surface.  The display area is approximately 30” from the floor.  Your presentation must fit on the 
board.  No special equipment, such as audio-visual projectors, is permitted.  Your entire presentation must be 
attached to the poster board.  No other freestanding or tabletop displays are permitted. 
 
SET-UP & DISMANTLE: 
Presenters should set up their poster during the time  specified in your confirmation letter.  The number of 
your abstract in the final program will coincide  with the number on the display board assigned to you.  A 
volunteer in the poster session area will be available to assist you in locating the proper board.   
 
Posters must be presented on the assigned board. DO NOT change the location of your number. 
 
Please clear your board and remove your poster at the end of the poster session or the time designated in 
your confirmation letter.  
 
DESIGN RECOMMENDATIONS: 
SNEB recommends that you use the follo wing guidelines when designing your poster. 
 
1. A brief abstract or summary statement of the presentation should be mounted on the upper left side of 

the board followed by objectives, methods, and results with the conclusion in the lowe r right corner.  
 

2. Illustrations should be readable from a distance of three feet or more. 
 

3. Be sure that your presentation material can be mounted with pushpins.  Do not mount illustrations on 
thick cardboard, because they may be difficult to tack into position on the poster board. 

 
4. Please bring your own materials (pushpins, etc.) for mounting your poster on the board.  You may also 

wish to bring background coverings. 
 

5. If you need design inspiration, check out past poster designs at 
http://www.jneb.org/content/usda_poster_abstracts 

Paper and image quality is important

General layout

• Take inspiration from infographics!
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Text: what to include and exclude

Include Exclude

• Clear and concise,
descriptive title

• Abstract (this is our 
opinion)

• Author details and contact 
info

• Jargon

• Section headers, bullet 
points, and bolding

• A lot of paragraph text

• Images, charts or graphs

Text critique

Choosing fonts and colors
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Font size and organization matters!

Poster critique

Poster critique
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Background section:

Purpose and methods sections:
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Results and conclusion sections:

Additional sections (as applicable):

Engage your audience during the session

• Prepare an elevator speech that summarizes your study
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• Topic: I am trying to learn about (working on/studying)… [your topic]

• Question: Because I want to find out… [who, what, when, where, how 
whether or why]

• Significance: In order to help my reader… [insert your target audience] 
understand how, why or whether… [insert rationale/focus of your 
research]

• Example: I am trying to learn about behavior change from a school-based 
nutrition and activity program because I want to find out how differences in 
program implementation and individual variation in self-regulation affect 
program outcomes. This is important because it will help researchers and 
program developers design more effective programs.

Network! Network! Network!

business cards; sign-in sheet

• Follow-up with an email that includes any or all of the following:
• “Thank you for stopping by my poster about XYZ”

• “It was a pleasure to speak with you about XYZ”

• “I would like to learn more about your research/teaching/publications/XYZ”

…so what are examples of GOOD posters?
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What makes this poster good?

FACTORS THAT CONTRIBUTE TO SCHOOL GARDEN INTEGRATION AND SUCCESS

BACKGROUND and OBJECTIVE

what is the problem? 

Kate Gardner Burt, PhD, RD and Marissa Burgermaster, PhD, MAEd 

what do we know? 

STUDY DESIGN and METHODS

what did we do? 

Operating budget is a much bigger influence
on garden integration than other factors. This
finding is especially promising because budget
is modifiable, whereas the other factors (SES,
time in operation, and location) are not. 

Budget matters. 

Schools are achieving, on average, moderate
garden integration through the support of NYC's
Grow To Learn, which awards mini-grants of up
to $2k/year for specific items. However, there
are areas of improvement and more work still
needs to be done.

NYC initiatives are working. 

Well, it does a little bit. Results indicate that
schools with a high % of students who qualify
for free and reduced price lunch are still
achieving integration, but that they may
experience more barriers. Evidence suggests
that an achievement gap widens as students
progress through low SES schools.  Well-
integrated school gardens have the potential to
increase achievement through experiential
learning and improve intrapersonal skills (e.g.
critical thinking) which may be of particular
benefit for low-income minority students. 

SES doesn't. 

A posthoc regression analysis indicated that
budget was related to 4 critical components to
establish the physical garden, suggesting that
planning and formative evaluation is important
to garden integration. Often, funding is not
utilized as efficiently as possible simply
because best practices are not put in place
from the onset of planning. 

A well-developed plan is
critical.

BUDGET

PLAN

The GREEN Tool: 

Garden Resource, Education, Environment Nexus Tool1

2

3

4

1 Burt KG, Koch PK, Contento I. (2017). Development of the 
GREEN (Garden Resources, Education, and Environment 
Nexus) Tool: An Evidence-Based Model for School Garden 
Integration. J Acad Nutr Diet, 117, 1517-1527.

2 Olszewski-Kubilius P, Steenbergen-Hu S, Thomson D, Rosen 
R. (2016). Minority Achievement Gaps in STEM. Gift Child Q, 
61(1): 20-39. 

3 Williams, DR, Dixon, PS. (2013). Impact of Garden-Based 
Learning on Academic Outcomes in Schools. Rev Educ Res, 83 
(2): 211-235.

4 Hazzard, E.L., Moreno, E., Beall, D.L., Zidenberg-Cherr, S. 
(2012). Factors contributing to a school's decision to apply for 
the California Instruction School Garden program. J Nutr Educ 
Behav, 44(4), 379-383.

RESULTS

what did we find?
DISCUSSION and CONCLUSION

what did we learn?

references

IMPLICATIONS for PRACTICE

what should we do?

The relationship between components in each domain

When (and in which order) to focus on the components 

necessary for a wel l-integrated garden

THE GREEN TOOL TELLS US:

SCHOOL GARDEN INTEGRATION SCALE: 

A WAY TO ASSSES THE GREEN TOOL' S 

COMPONENTS   

Who can achieve a well-integrated garden

The degree of each component (how much each matters)

to achieve integration

THE GREEN TOOL DOESN' T TELLS US:

PARTI CIPANTS: 

NYC SCHOOL 

GARDENS 

Bronx 
16%

Brooklyn 
41%

Manhattan 
22%

Queens 
18%

Staten Island 
5%

SURVEY: School Garden Integration Scale + school

characteristics (SES, t ime gardening, operating budget)

DISTRIBUTION: Through Grow to Learn's newsletter, the

coordinating organization for NYC school gardens

DATA COLLECTI ON:

For every 1 point increase in operating budget,
school garden integration score increased by 5
points.  Categories: 

< $2k, $2-$5k, $5-$10k, $10-$50k, >$50k 

BUDGET:

The higher the % FRL, the lower the integration
score

FREE AND REDUCED PRICE LUNCH:

Location in Manhattan is related to a 3-point lower
integration score than the Bronx.

LOCATI ON:

AVERAGE: 34.1 points (of a possible 57 points) 

RANGE: 8-53 points 

RQ1 . ARE NYC SCHOOL GARDENS

WELL- INTEGRATED?

RQ2 . WHAT IMPORTANT FACTORS 

ARE RELATED TO GARDEN 

INTEGRATION? 

Gardens become well  integrated into schools if: 

SCHOOL GARDEN INTEGRATION MATTERS

Resources and support are available 

The physical space is maintained 

Students received frequent, meaningful 

instruction 

The school community values it 

In order for students to receive the myriad benefits of school 

gardening described in the l iterature, it is crit ical that gardens 

are establ ished and integrated into schools so that they are 

sustained over t ime. Yet, l it t le is known about the degree of 

school garden integration. 

AIM: determine the level of integration of NYC school gardens 

and identify factors that predict integration. Knowing the degree 

of integration of school gardens could inform decisions about 

how to direct resources to improve and better integrate school 

gardens. 

Ult imately, identifying the characteristics of a well-integrated 

garden - as well  as the challenges of a poorly integrated garden - 

can provide much needed evidence about how to establ ish and 

sustain well-integrated school gardens. 

Low integration: 0-19 points 

Moderate integration: 20-37 points 

High integration: 38-57 points

GREEN Tool components related to budget:
Resources and Support Domain:

Partner Organizations 

Physical Garden Domain: 

Planning &  Establ ishing the Physical Space 

Characteristics of the Physical Space 

Evaluation &  Feedback

The results of this study are promising 

because they indicate that any garden can 

become well-integrated, particularly given 

the vast number of grants available from 

government and non-government 

organizations.  

As long as adequate funding is secured, a 

wel l-integrated garden may be 

establ ished with proper planning and 

sound implementation. 

School gardeners may be best served 

planning the garden and how it wil l  be 

used in order to spend funds in a focused 

way to achieve integration. 

Developing partnerships with granting 

organizations as well  as organizations that 

assist with other aspects of gardening may 

be a sound strategy to integrate the 

garden and put funds to use effectively. 

n=211 

Bronx 
n=32 (16%) 

Brooklyn 
n=81 (43%) 

Queens
n=32 (18%)

Manhattan
n=43 (22%)

Staten Island 
n=9 (5%) 



4/19/2018

10

Settin

g

 
 

Health outcomes of visual self expression: Changes in cortiso l , a ffect and self-efficacy 
Girija Kaimal, Kendra Ray & Juan Muniz 

(Department of Creative Arts Therapies & Department of Nutrition  Sci e nces)  

 

 

 

Learning about self: “I learned that I don’t like to waste any materials.”  

Enjoyment: “Enjoyed making the art very much. It was a creative  r elease  and 

 fun to draw.” 

Relaxation /  St r ess relief: “It was a nice break from the all the things I need   

 to do and the stress of work.” 

Freeing: “It was very liberatin

g

… t o not be constrained by rules and procedures.“ 

‘Flow’/Transcendence: “I felt like I lost sense of time  once I got into the art.” 

Process of change: “At firs t it was slightly stressful given the option to do    

 anything because I usually get direction in art class. After I figu r e d out what I 

 was doing, I got more into it.” 

Future: “I’ll keep art supplies on hand. I want to do this again.” 

Examples of artwork made by partici pan ts 

Purpose 
To examine the health outcomes of visual self expression, i.e, affect,            

self-efficacy, and cortiso l  le vels. 

 Literature 
 Cortis

o

l  le vels lowered after expressive writing  (P ennebaker & Arigo, 

2008; Smyth, Hockmeyer & Tulloch, 2008)  

 Improved positive affect and reduced negative affect after artmaking 

(Walsh et al., 2007) 

 Improved self-efficacy in teens after artmaking (Walsh & Hardin, 1994)  

Methods 
 Mixed methods quasi experimental study 

 Pre and post  test measures of affect (positive and negative affect scale); 

self efficacy (general self efficacy scale); and saliva samples for cortiso l  

 Narrative self report  

 Approximately 45 minutes of open studio artmaking with a facilitating   ar t 

therapist 

 Media option s :  c ollage materials, modeling clay and markers on paper  

Acknowledgments 

The project was funded through a grant from the Office  of  F aculty Development and Equity. Thank you 

Dr. Janet Fleetwood, Dr. Joshua Smyth, Dr. Stella Volpe, Dr. Sue Smith, Ms. Dawn Hammond, Ms. Adele 

Gonzaga, Mr. Darin Dunston, Dr. Arun Ramanathan and Ms. Sheila Plungis. We are especially grateful to 

all 39 partic

i

pan ts in our study. 

Themes in the narrative responses to 

“What it was like to make the art?” 

Changes in affect and self-efficacy Findings Changes in cortiso l  le vels 

Discussion 
 Implication s :  75% of partic

i

pa nts demonstrated lowered stress levels as evi-

denced by lowering of cortiso l  le vels.  

 Significant increase in positive affect, lowered negative affect and im-

proved self-efficacy. 

 Wide variation in individual level changes; weak correlation           

(r (39)= 0.22) with age and narrative response of learning about self.  

 Limitation s :  Lack of a control group; majority of participants had some prior 

experience with artmaking.  

 Future research: Include different treatment condition s ; use amylase as a 

biomarker; use stress levels as a psychological measure as well as physiolog-

ical measure.  

 

  Contact: gk27@drexel.edu 
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Available in Supplementary Material

Happy Presenting

For more information:

10 Simple Rules for a Good Poster Presentation

7 Reasons why you should present posters at a 
conference

How to Make an Effective Poster Presentation

Cain Project: Guide to Designing a Poster

The Writing Center

https://www.ncbi.nlm.nih.gov/pmc/articles/PMC1876493/
https://people.clas.ufl.edu/oppenhe/2014/06/09/7-reasons-why-you-should-present-posters-at-a-conference/
https://urc.ucdavis.edu/local_resources/documents/pdf_documents/How_To_Make_an_Effective_Poster2.pdf
http://www.owlnet.rice.edu/~cainproj/designing.html
https://writingcenter.gmu.edu

